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What makes spelling in English so challenging?

● 26 letters of the alphabet 44 sounds or ‘phonemes’ 

● 19 – vowel sounds 25 – consonant sounds 

● Sounds can be represented by more than one letter, e.g. sh-o-p 

● One sound can be represented in a variety of different ways, e.g. shop, chef, sugar, 

tissue 

● One spelling can represent a variety of sounds e.g. moon, book.

‘Competent spellers need to spend less time and energy in thinking about spelling to 

enable them to channel their time and energy into the skills of composition, sentence 

structure and precise word choice’



Different types of 

sounds



Phonics

Clap sounds
Talk like a robot

Sound out units 
of sound



Building Words (English language is so tricky)



igh n igh t

ie            p ie

i_e         mile / shine



Daily phonics (Foundation Phase)
Teaching identified spelling errors (teacher assessed errors in 
marking)
Weekly spellings (Jolly phonics - Foundation Phase, Jolly Grammar 
KS2)
Red pen (editing)
Enhanced activities (Foundation Phase)
Consolidation activities (Guided reading & class activities)
Precision teach (for identified learners)
Key word checklist (OPP targets)
GGR vocabulary
Non Negotiable spellings (expected spellings for ability)
EMA spelling tasks



Phases of Spelling Development

Phase 1 - Preliminary Spelling - aware print carries a message. Experimentation with with writing like 

symbols.

Phase 2 - Semi-Phonetic Spelling - developing an understanding of sound symbol relationships, shorter 

words spelt correctly or use of letter strings

Phase 3 - Phonetic Spelling - Spelling attempts are meaningful, rote recall of more high frequency words. 

Letters are chosen on the basis of sound often without regard for conventional spelling patterns.

Phase 4 - Transitional Spelling - moving away from phonetic strategies and are using more visual and 

meaning based strategies, increased bank of learnt words. Beginning to extend repertoire to visual 

patterns critical features and alternative strategies. Still needs support to identify if a word look correct.

Phase 5 - Independent Spelling - Awareness of patterns and rules. Multiply approaches used to spell an 

unknown word. Large bank of known words. Use of prior knowledge informs spelling decisions.



Knowledge of the Spelling System

Phonemic Knowledge - correspondence between letters (graphemes) and sounds (phonemes)

● Phonics (difference between long short vowels, segmentation and blending of phonemes)

● Spelling patterns and conventions ( words with common letter strings but different 

pronunciations eg OO oo)

● Homophones (eg to, too, two)

● Phonological knowledge (Syllables and rhymes)

Morphological Knowledge

● Root words

● Compound words

● Suffixes and prefixes

● Word derivations



Progression step 

stages of spelling



Progression step 

stages of spelling



What and How?

● Understanding the principles underpinning word construction
● Recognising how these principles apply to each word, in order to 

learn to spell words
● Practising and assessing spelling
● Applying spelling strategies and proofreading

Spelling strategies need to be taught explicitly and applied to high 
frequency words, cross curricular words and specific words for an 

individual.



Examples of recognising and using spelling rules



Examples of spelling strategies

Phonetically plausible attempts.

becos - because

sed  - said

wos - was

litul - little



Examples of spelling strategies

Phoneme frame



Examples of spelling strategies

Snail trail:

Spelling the part of the unknown word that they recognise.

Con_ id__t = confident

po_eshun = possession (phonetically plausible)

This encourage children to attempt tricky and adventurous language without 

fear of an incorrect spelling, as they are showing the teacher the part they do 

know.



Examples of spelling strategies



Examples of spelling strategies

Using syllables

ha-ppy

un-con-trol-able

sus-pi-cious 

To use syllables, children need to have a sound understanding of: phonemes, 

graphemes, digraphs and trigraphs.  



Spelling banks



Expectations of children as spellers 

You will notice, there 

is nothing in 

Progressions Step 3 

(Yr5-7).  This is 

because it is expected 

that children will be 

able to use the 

strategies 

independently by the 

end of year 4!

Please note the language: 

attempt not know or be able to.



Jolly Phonics and 

Jolly Grammar

Both of these teaching resources teach the children the tools how to recognise words and spell words.  They do not teach 

children sets of words that have a similar pattern.  

JP & JG provide the children with the: 44 phoneme sounds, graphemes, digraphs and spelling rules/patterns to understand 

word construction.

Example of progression:

Early spellers = cvc words (d-o-g) using phonic sounds (Beginning of progression step)

Advanced spellers =  identifying adjectives, nouns and verbs.  Adding ‘ly’ to an adjective turns it into an adverb (ly begins with 

a consonant so it is just added to the word: actual=actually frequent=frequently sincere=sincerely physical=physically 

(Progression step 3 as they will be doing this accurately.  Progression step 2 if they are attempting it or supported. 



What is covered in 

teaching grammar?

▪ Sentence structure

▪ Punctuation

▪ Parts of speech

▪ Verb tenses

What is covered in 

teaching spellings?

▪ Vowel digraphs

▪ Alternative spellings of vowel 

sounds

▪ Plural endings

▪ Short vowels and consonant 

doubling

▪ Tricky words

▪ Consonant blends



Writing

Teaching children to write 



Building up sentence writing

Children begin with who (noun) what doing (verb) what (adjective/noun) where (noun)

Mr Lewis was reading a book in his chair.



Blank’s Level of questioning (developmental)

Level 1 questions

Who is that?  

What is the wild thing doing?

Can you find the boat?

Can you find one like this?  (point to 

one of the trees)

What is that called?  (point to the 

flag on the boat)

Level 2 questions

What is happening in this picture?  

(show front cover)

What is on the water?

What colour are the trees?

Where is the wild thing?

How are these different? (point to 

two trees)

Tell me something that is part of 

nature.

What can you do on a boat?

Level 3 and 4 questions

What do you think will happen next?

Tell me something different that you 

notice about the front cover?

What is a sail?

Find the things that are not green?

How are these the same?  (point to two 

trees)

What will happen if the wild thing wakes 

up?

How can we tell where the story is set? 

(in a jungle/imaginary land - how do you 

know?)

What could the wild thing use to build a 

home/shelter?



Descriptive sentence writing development. 



Planning Frames for story narrative 



Writing sentences

1. Phonic letter sounds

2. Spelling key words

3. Writing simple noun sentences

4. Simple adjective noun sentences 

5. Simple adjective, noun and verb sentences

6. Extending simple sentences with ‘and’ or ‘because’

7. Introduction to compound and complex sentences

8. Using and applying sentence types to different genres

9. Past tense/present tense/future tense (continuous tenses)

10.Descriptive sentences (Alan Peat, figurative language, adjectives…)

11. Informative sentences, statements, ‘did you know’...

12.1st person/3rd person points of view

13.Causal sentences (due to, as a result - explanations)



Writing stimulus examples

Stimulus

Audio - video, movie 

extract, literacy 

writing shed, bbc 

newsround or imovie.

Smell - indoors/outdoors, natural, sweet, 

spicey, lovely/vile …

See/hear - music, nature, movie 

or song.

Touch - natural/manmade, rough, 

smooth, slippery …

Create - write about 

something that has been 

made by the children 

(personal)



Writing - these are not in order of when they are taught.

They show how different genres build on one another.

Writing begins with children using repeated patterns(colourful semantics): The dog ran, the dog 

walked, the dog jumped …

This is built up using extended colourful semantics describing the dog, how it jumped and where it ran.

Children move onto writing about known topics, retelling stories and following teacher created 

scaffolds in instructional writing or writing reports.  All writing is modelled.

Children then move onto identifying features within texts: reports are 1st person, stories can be 1st or 

3rd person.  Stories have beginning middle and endings, reports have organised facts.  Some reports 

are chronological.  Facts need to be real (non-fiction), stories can be made up (fiction).  

Instructions need to be in order like stories do, reports can be organised how the writer wants it to be.  

Biographies are in 3rd person because they are about someone, but autobiographies are 1st person 

and both are written in past tense (linked to recount writing).

Sentences use clauses and punctuation.  Sentences can be informative, descriptive, factual, 

statements, questions, rhetorical questions, compound, complex …  Persuasive writing uses points of 

view that need to be expanded upon and explained, organised into paragraphs with factually accurate 

evidence (if this a child’s point of view, they need reasons - facts from the text/movie/information 

picture/infographic…)
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Writing - these are not in order of when they are taught.

They show how different genres build on one another.



Thank you for joining us today, we hope this has 

enlightened you into the ways in which spelling and writing 

are both introduced and taught.


